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Abstract: With the development of scientific research and the synergy and integration of different disciplines，knowledge con-
struction has become one of the major themes in the study of disciplinary discourse． In recent years，the scope of the study of
disciplinary discourse has been expanded，and people have been focusing on the various features of knowledge construction in
disciplinary discourse． Because of the importance of disciplinary discourse in education and its complexity，this paper discus-
ses four issues related to the study of disciplinary discourse，involving disciplinarity，the relation of knowledge to disciplines，
the realization of disciplinary knowledge in discourse and the research methods in the study． It is shown that the cooperation of
systemic functional linguistics and sociology of education can facilitate our understanding of the mechanism and characteristics
of disciplinary discourse in construing the world and building disciplinary knowledge．
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( 北京航空航天大学 外国语学院 北京 100191)
摘 要: 本文系统探讨了语言使用的学科变异以及认识论与学科文化对语言表达的制约。研究基于 Beijing CAＲE 语
料库，参照 Becher( 1989) 学科分类框架，采用对应分析法，通过 it 型式在纯理型硬学科、应用型硬学科、纯理型软学科
及应用型软学科论文中的分布数据和意义组别考察语言使用与学科类别的对应关系，并在对应分析结果的框架下对
it 型式使用特征及背后认识论因素进行分析。研究发现，it 型式使用趋势与硬 /软、纯理 /应用的学科划分基本一致。
认识论是学术语言使用的底层制约因素。另外，独特的学科文化和学科交叉也使学术语言呈现杂合特征或某种变异;
一定程度上，固有认识论对语言使用的制约并非强制性的。文章最后讨论了该研究对 EAP 教学的启示。
关键词: 学科认识论; 学科文化; it 评价型式; 学术论文; EAP 教学
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Abstract: This paper investigates disciplinary variation in academic discourse and epistemological and cultural constraints on
language use． By utilizing Beijing CAＲE corpus and correspondence analysis，and drawing on Becher’s (1989) classification
framework，the study explores the relationship between language use and disciplinary categories as reflected in the use of evalu-
ative it patterns in research articles within the area of hard-pure，hard-applied，soft-pure and soft-applied disciplines，and ana-
lyzes the usage pattern of it patterns and the corresponding epistemological factors based on the emergent disciplinary groups
yielded from correspondence analysis． The findings suggest that the differences in the use of it patterns correspond to the broad
distinctions，i． e． ，hard /soft and pure /applied． It is argued that epistemological precepts shape the use of language to a large
extent． Nevertheless，due to the unique disciplinary culture and interdisciplinary trend，disciplinary communities bear distinc-
tive linguistic conventions as well，which indicates that epistemology does not have a generative role on language use． Implica-
tions for EAP teaching are discussed in the end．
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